Arabic Scheme of Work, Y5 – Medium Term Plan
NB – The scheme covers all objectives listed for Y5 in the KS2 MFL Framework. The strands and objectives from the KS2 MFL Framework are noted under “Theme and Strand” (O – Oracy, L – Literacy, IU – Intercultural Understanding, KAL – Knowledge About Language, LLS – Language Learning Strategies)
	WEEK
	THEME AND STRAND
	LEARNING OUTCOMES
	TEACHING AND LEARNING ACTIVITIES / RESOURCES
	SUCCESS CRITERIA



	1 / 2
	My house 

(L5.3, KAL, LLS)


	· To revise rooms in the house 
· Children can describe their house and where they live using new vocabulary

	Revise names of rooms in the house (Y4, lesson 6). Introduce new adjectives (big, small, new, old, modern) and give examples of how they are used to extend sentences.
· Children to describe pictures of rooms shown using new vocabulary. (Show pictures of rooms from many different houses in different countries)
· Prompt children to use colours to describe rooms where possible (Class teacher to give examples)

· Word cards – children to create sentences to describe rooms with words cards (e.g. In my house there is a big, old, blue kitchen) – to share with another group/class
· Introduce sentences with the following: And, also, but, very – can children determine what this means? Ask children to give a sentence using one of the new words
· Word cards – as above. Children create own extended sentences to describe where they live. Go through some of their sentences using Smart – children to drag words into place to create their sentence – could this be extended further? How?
	· Children are able to use new adjectives appropriately to build sentences
· Children can give extended sentences with correct syntax

	3 / 4
	Location / region
(L5.3)
	· Children are able to say where they live, using prior knowledge as support
	· Introduce locations (in town (al medina), on the coast (al assaahil), in a village (al qaria), in the mountains (al jabal)) 
· Use a variety of games to embed new language – I live…

· Q&A quiz – Ask children how to say e.g. I live in a big/small house in a village… First pair/table with their hand up & correct answer gains a point
· Revise extended sentences from previous lesson - In my house there is… fee baytee yoojado

· Children to create their ideal home and to describe it, give model sentences as support. (Using a box, chn can make their ideal home, to label this and to write a description.
·  (revise and use from end of previous lesson)
	· Children are able to give extended sentences independently.
· Some children are able to write extended sentences

	5 / 6
	Local amenities
(IU5.2)
	· Children are aware of positive and negatives 
· Some children become aware of the possessive adjective 
	· Introduce new vocab at sentence level using the Graded Approach (park, cinema, stadium, museum, swimming pool, post office)

· Match up – Smart – chn to match pictures to sentences

· Pairs - Using foam dice with picture flashcards of places children roll dice twice, to give a sentence in positive/negative according to pictures rolled. (In my town/village… there is… (fee mdinatee, {possessive, my} (laa) yoojado…) NB – possessive adjective
· Look at towns in Arabic speaking countries – what amenities do they have? Are they the same? Are some places different? What about location? (e.g. Oman near the dessert, Taroudant in the dessert (Southern Morrocco, Gladiator filmed there))

· Find typical amenities from Arab world (e.g. post office, stadium, swimming pool…) Discussion – are they the same or different to those in Bradford?
	· Children understand positive and negative sentences

· Some children are able to use negative sentences accurately to give descriptions

	7 / 8
	Town
(O5.4, LLS)
	· Chn are able to use language creatively 
	· Children to create & describe their own town – to add amenities (some to add places that have not been covered – can use dictionaries/reference sites on internet) and homework – to complete

· Put signs up in Arabic around classroom (post office, museum…)
	· Children are able to use prior and new knowledge to give descriptions

	9
	Directions
(O5.3, LLS)
	· Children can follow and give accurate directions
	· North/South/East/West/left/right/straight on

· Introduce directions using physical actions and ensuring that there is lots of repetition. 

· Simon Says – Class teacher gives a direction, chn to move appropriately. Children to act as teacher, giving directions for the whole class, to do this in groups.
· Show a map of a town with local amenities marked on, (chn also have copies), class teacher to give directions, chn to follow and say where they are. 

· Classroom is labelled with local amenities, class teacher/more able cihld to give directions, chosen child to follow those directions and move round classroom to the final place.

· Pairs – chn to give directions to a location and others to find this on a map

· Google earth – look at a town in an Arabic speaking country – chn to create own directions to go from location to another and to share with class
	· Children can listen attentively, following instructions.

· Some children are able to give accurate instructions

	10 / 11
	Transport
(O5.3)
	· Children can respond appropriately to songs
	· Introduce transport using the Graded Approach I go by… (car, bus, train, bike, by foot, by plane, by boat)
· Mime – Class teacher to give a sentence – I go to (athabu ilaa almadeena bilqitaar) (by train) Children to mime the transport. Children to act as class teacher giving sentence and do in groups/pairs
· Song no 10 – Sing & Learn Arabic – chn to listen, hold up pic cards of transport/do actions as they hear them being sung.
· Arabic transport: donkeys, camels, horse & cart – introduce names in Arabic, find pictures from Arab world of people use all transports (old & new)
	· Children can correctly identify new vocabulary
· Chn can listen attentively, understanding more complex sentences

	12 - 15
	Arabic speaking country 1
(IU5.1, IU5.2, LLS)
	· Research Arabic speaking country 1 (e.g. Lebanon)
	· Discussion – what does it feel like going to a new country to live for the first time? If a new child comes to the school who can’t speak English/the children’s language – how would they communicate/support them? What would you want to know about them? What would the new chn find different/difficult? Why? (Daily routine, school meals/times of school day, how to get to school…)
· Children to research the chosen Arabic speaking country (e.g. Lebanon – A 3rd of population are Christian)

· In groups chn are to find out facts about the country: in order to create an advert for the country (In the style of “Wish You Were Here”) Chn should include

· Where the country is, how you would travel there, the capital city, currency, is there a particular symbol/product/person that represents the country (e.g. the Queen in the UK), key landmarks/geographical features

· To present to class (as news report, as PPT, as radio update… as leaflet/brochure…) To use ICT.
	· Chn are able to look at aspects of their everyday lives from the perspective of someone else
· Chn have a greater understanding of an Arabic speaking countries and similarities and difference to the UK

	16 / 17
	Food & drink
(LLS)


	· Children can give statements about food
(Grammar: singular and plural of feminine – teacher’s discretion)
	· Introduce foods using the Graded Approach: Apples (tuffaah), bananas (mawz), Dates (tamar), melons (batteekh), oranges (burtuqaal), apricots (mashmaash)

·  (lesson 14 – healthy, lesson 15 – unhealthy)

· Use a variety of activities to embed new language and to recap previous language (e.g. colours, numbers…)

· Lesson 15 – show foods, children to decide if it is healthy/unhealthy… 
· Mini flashcards – class teacher to ask chn to hold up a food that is healthy and green, unhealthy and brown…) Chn to do this in pairs

· Match-up – chn to match pictures to short sentences (apples are healthy, chips are unhealthy)

· Children to group foods (either pictures or short phrases) into un/healthy on IWB… (Use Smart or flashcards)
· Match up

· (NB – point to note foods are in plural and fruits are feminine. To make feminine add “a” at end)
	· Chn are able to integrate new language into previously learnt language
· Chn are able to give statements confidently

	18
	Food and drink
(O5.2, KAL)
	· Children can give simple preferences 
	· Introduce drinks using the Graded Approach (coffee, tea, mint tea, hot chocolate water, lemonade, coca cola, orange juice) 

· Healthy / unhealthy?  (sihhee/ ghayr sihhee)

· As above

· Teacher to ask chn what food/drink they do/not like – what could these questions mean? Chn to repeat questions and ask those around them. 

· Children to say what food/drink they do/not like and to link with whether this is healthy or unhealthy, e.g. I like chocolate but it is unhealthy, I like apples and they are healthy
	· Chn understand and can express simple opinions

	19
	Breakfast items
(L5.2)


	· Children are able to use prior knowledge to create extended sentences
· Some chn can use connectives
	· Introduce breakfast items using the Graded Approach (I eat (atanaawalu) Cereals, toast, bread, (with) jam, (with) butter (with) honey, fruit)

· Children to create basic sentences saying what they eat for breakfast – they must give healthy and unhealthy sentences, to include and, also, but, sometimes, always
· Interviews – chn to interview their partner about what they do/don’t like to eat for breakfast. To practice asking and answering questions (e.g. What do you eat for breakfast? For breakfast I always eat cereals but sometimes I like to eat toast with jam)
	· Chn are able to express simple opinions

· Chn are able to ask and answer questions in the positive and negative

	20
	Lunch items
(O5.1, LLS)
	· Children are able to give extended sentences using connectives
	· Introduce lunch items using the Graded Approach (Sandwiches, salami, cheese, chips, tagine, chicken, soup, egg)
· As above – create extended sentences saying: For lunch I have…
· Teacher starts a sentence – For lunch I like to eat…, next child to repeat sentence and adds another food, another children to repeat the longer sentence and to add another food and so on, to go around the class with each child repeating the sentence and then adding a further food…

· Noughts and crosses (with food items) – the class is split into 2 teams, they choose a grid and have to give a sentence according to that food. 1 point = for lunch/breakfast I eat…, 2 points if they can include a connective (For lunch I always like to eat…), 3 points for a longer sentence (For lunch I don’t like to eat… but sometimes I like to eat/drink…)
	· Chn are able to apply grammatical knowledge to give extended sentences 

	21 / 22
	Preferences and reasons 

(O5.2, L5.2, L5.3, KAL) 
	· Children can give preferences and simple explanations
	· Recap food items from breakfast and lunch

· Recap preferences (I like/don’t like…) with actions, chn to mimic and repeat.

· Teacher to give a sentence – I like… because… it is delicious/tasty but I don’t like… because it is not tasty/disgusting – chn to decide what the sentences (new adjectives) mean.
· Teacher to give a food, pairs – chn to say if they do/don’t like the food and why.

· Sentence cards – teacher to give a sentence, in pairs chn form the sentence from the word cards in front of them
· Human sentence – as above, but teacher gives chn a card, they come to front and put themselves into the correct place in that sentence. Rest of class to decide if the sentence is formed correctly
	· Chn are able to make short texts using word cards 

	23 / 24
	Song

(L5.1, LLS)
	· Chn are able to identify key words in a song
	· Song no. 3 Sing & Learn Arabic (page 6)

· Listen once, what foods do the chn recognise? Introduce new foods from song

· Chn listen to the song again and hold up picture cards of the food items as they hear them

· In pairs – chn have copies of the song lyrics (either cut up in sentences or paragraphs) but the lyrics are cut up so are not in order. Give chn time to look at the lyrics to identify vocab that they know (they can underline or highlight the words that they know)
· Chn are to sequence the cut up lyrics as they hear the song

· Show a large copy of the song lyrics on the board – did chn sequence their cut up cards correctly?
· Cover up key words from the song (e.g. food/drink), read through the song (ask chn if they would like to read), can chn suggest alternative words for the missing ones?

· Children are to create their own song about food, what they do/not like to eat and why
	· Chn can listen attentively to understand the main points of a song which includes unfamiliar language

· Chn can use a modelled text to create their own creative writing 

	25 – 29
	Arabic speaking country 2
(IU5.1, IU5.3, KAL)
	· Research Arabic speaking country 2 (e.g. Morocco)

	· Typical Arabic menus – Show menu’s from Arabic speaking countries, how do you know that these are menus? (Format, layout, prices…) Are there any food/drinks that they recognise?
· Research Arabic speaking country – foods they eat at breakfast, lunch, dinner, look at typical menus… Do the chn like the food? Is it the same/different as here?
· Where is Morocco, how do you get there? Neighbouring countries, Capital city… NB Morocco is a kingdom, has Royal family – who id s the King? Where does he live? Compare to Queen of England)
· Chn to present their findings to the class

· Choose and follow a simple recipe for a traditional Arabic dish
	· Chn have a greater knowledge and insight into Arabic culture and food in particular


Each lesson is based on approximately 30 minutes. However, some lessons may require additional time.
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